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R E P R O D U C I B L E

Figure 4.12:  
Unpacking Standards to Student Learning Targets Rubric

Level 1 
Beginning

Level 2 
Attempting

Level 3 
Practicing

Level 4 
Embracing
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Teams only read the 
standards or discuss 
the content and skills. 
Teams do not docu-
ment the work. Teams 
might simply copy the 
work of other teams 
that they find online 
or that of curriculum 
publishers.

Teams write a list of 
nouns for content and 
verbs for skills without 
making connections 
between the two. 
Teams omit the con-
text of the standard.

Teams connect the 
verbs of the stan-
dard with each of its 
nouns, noun phrases, 
or context, as neces-
sary. Teams record the 
work on a unit plan 
or curriculum map for 
reference. Teams iden-
tify the cognitive rigor 
of the standard.

Teams use the 
unpacked standards to 
build an understanding 
of what students must 
know and be able to 
do in a unit, to plan 
lessons and high-level 
tasks, and to inform 
assessments. Teams 
identify the cognitive 
rigor of the standard.
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Teams write student 
learning targets that 
use a less-rigorous 
verb than the intent of 
the standard.

Teams write too many 
student learning 
targets.

Teams write about five 
student learning tar-
gets for the unit that 
match the intent and 
rigor of the standards 
in the unit.

Teams align and ref-
erence all instruction 
and assessment to the 
rigor of the student 
learning targets.
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Teachers create student 
targets but do not use 
them for assessment 
design or as a way to 
frame instruction and 
classroom work or 
homework.

Teachers post student 
learning targets on 
the board or the wall 
but do not use them 
as part of instruction 
or student learning. 
At most, teachers read 
them at the start or 
close of a lesson.

Teachers post learning 
targets on the wall, on 
an assignment sheet, or 
on a reflection sheet for 
students to reference 
and use them to make 
learning connections 
with instruction.

Teachers teach to 
the rigor level of 
the standard.

Teachers flex-
ibly integrate the 
student learning targets 
throughout the lesson—
students and teachers 
use the language and 
identify content and 
skills learning.

Teachers identify with 
students the rigor of 
the target.
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Students are unaware 
there are learning tar-
gets for each unit or 
know they are posted 
but never reference 
them during instruc-
tion or assessment.

Students choral read, 
silently read, or listen 
to the teacher say 
the learning target 
at the start or end 
of a lesson.

Students reflect on 
their progress using 
the learning targets 
and evidence from 
classwork, homework, 
and assessments. They 
can articulate what 
they are learning.

Students identify goals 
for future learning 
based on their feed-
back from formative 
and summative assess-
ments. They articulate 
what they have learned 
and what they have not 
learned yet.
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