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R E P R O D U C I B L E

T E A C H E R  
E VA L UAT I O N  R U B R I C S

T
 his is a sample of Kim Marshall’s Teacher Evaluation Rubrics. The complete evaluation rubrics 
are available as a free download at www.MarshallMemo.com/articles/%20Teacher%20rubrics%20
Jan%202014%20corr.pdf courtesy of Kim Marshall.

Table 1: Planning and Preparation for Learning

 4
Highly Effective

3
Effective

2
Improvement 

Necessary

1
Does Not Meet 

Standards

a. Knowledge Is expert in the 
subject area 
and up to date 
on authoritative 
research on child 
development and 
how students 
learn

Knows the 
subject matter 
well and 
has a good 
grasp of child 
development and 
how students 
learn

Is somewhat 
familiar with the 
subject and has a 
few ideas of ways 
students develop 
and learn 

Has little 
familiarity with 
the subject 
matter and few 
ideas on how to 
teach it and how 
students learn

b. Standards Has a detailed 
plan for the year 
that is tightly 
aligned with high 
standards and 
ensures success 
on standardized 
assessments

Plans the year so 
students will meet 
high standards 
and be ready 
for standardized 
assessments

Has done some 
thinking about 
how to cover high 
standards and 
test requirements 
this year

Plans lesson by 
lesson and has 
little familiarity 
with state 
standards and 
tests 
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R E P R O D U C I B L E

 4
Highly Effective

3
Effective

2
Improvement 

Necessary

1
Does Not Meet 

Standards

c. Units Plans almost all 
units with big 
ideas, essential 
questions, 
knowledge, skill, 
transfer, and 
noncognitive 
goals covering 
most Bloom levels

Plans most 
units with big 
ideas, essential 
questions, 
knowledge, skill, 
and noncognitive 
goals

Plans lessons with 
some thought 
to larger goals 
and objectives 
and higher-order 
thinking skills 

Teaches on an 
ad hoc basis 
with little or no 
consideration 
for long-range 
curriculum goals 

d. Assessments Prepares 
diagnostic, on-
the-spot, interim, 
and summative 
assessments to 
monitor student 
learning

Plans on-the-
spot and unit 
assessments to 
measure student 
learning

Drafts unit tests 
as instruction 
proceeds

Writes final tests 
shortly before 
they are given

e. Anticipation Anticipates 
students’ 
misconceptions 
and confusions 
and develops 
multiple 
strategies to 
overcome them

Anticipates 
misconceptions 
that students 
might have and 
plans to address 
them

Has a hunch 
about one or 
two ways that 
students might 
become confused 
with the content 

Proceeds without 
considering 
misconceptions 
that students 
might have about 
the material

f. Lessons Designs each 
lesson with clear, 
measurable, 
achievable goals 
closely aligned 
with standards 
and unit 
outcomes

Designs lessons 
focused on 
measurable, 
achievable 
outcomes aligned 
with unit goals 

Plans lessons 
with some 
consideration of 
long-term goals 

Plans lessons 
aimed primarily 
at entertaining 
students or 
covering textbook 
chapters

g. Engagement Designs highly 
relevant lessons 
that will motivate 
virtually all 
students and 
engage them in 
active learning

Designs lessons 
that are relevant, 
motivating, and 
likely to engage 
most students

Plans lessons that 
will catch some 
students’ interest 
and perhaps get a 
discussion going

Plans lessons 
with very little 
likelihood of 
motivating or 
involving students

h. Materials Designs lessons 
that use an 
effective mix 
of high-quality, 
multicultural 
learning materials 
and technology

Designs lessons 
that use an 
appropriate, 
multicultural mix 
of materials and 
technology

Plans lessons that 
involve a mixture 
of good and 
mediocre learning 
materials

Plans lessons 
that rely mainly 
on mediocre 
and low-quality 
textbooks, 
workbooks, or 
worksheets
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 4
Highly Effective

3
Effective

2
Improvement 

Necessary

1
Does Not Meet 

Standards

i. Differentiation Designs lessons 
that break down 
complex tasks and  
address students’ 
learning needs, 
styles, and interests

Designs lessons 
that target 
several learning 
needs, styles, and 
interests

Plans lessons 
with some 
thought on how 
to accommodate 
special needs 
students 

Plans lessons with 
no differentiation 

j. Environment Uses room 
arrangement, 
materials, and 
displays to create 
an inviting climate 
and maximize 
student learning

Organizes 
classroom 
furniture, 
materials, and 
displays to 
support unit and 
lesson goals

Organizes 
furniture and 
materials to 
support the 
lesson, with only 
a few decorative 
displays 

Has a 
conventional 
furniture 
arrangement, 
hard-to-access 
materials, and few 
wall displays 

Overall rating:     

Comments: 

Source: Kim Marshall, 2014. Used with permission.

Table 2: Monitoring, Assessment, and Follow-Up 

 4
Highly Effective

3
Effective

2
Improvement 

Necessary

1
Does Not Meet 

Standards

a. Criteria Consistently posts 
clear criteria for 
good work, with 
rubrics and exem-
plars of student 
work at each level 
of proficiency

Posts criteria 
for proficiency, 
including rubrics 
and exemplars of 
student work

Tells students 
some of the 
qualities that their 
finished work 
should exhibit

Expects students 
to know (or figure 
out) what it takes 
to get good 
grades

b. Diagnosis Gives students a 
well-constructed 
diagnostic assess-
ment up front, and 
uses the informa-
tion to fine-tune 
instruction

Diagnoses 
students’ 
knowledge and 
skills up front 
and makes small 
adjustments 
based on the data

Does a quick 
K-W-L (Know, 
Want to Know, 
Learned) exercise 
before beginning 
a unit

Begins instruction 
without 
diagnosing 
students’ skills 
and knowledge 

c. On the Spot Uses a variety of 
effective methods  
to check for 
understanding; 
immediately un-
scrambles confu-
sion and clarifies

Frequently checks 
for understanding 
and gives 
students helpful 
information if they 
seem confused 

Uses mediocre 
methods (for 
example, thumbs 
up, thumbs down) 
to check for 
understanding 
during instruction

Uses ineffective 
methods (“Is 
everyone with 
me?”) to check for 
understanding
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 4
Highly Effective

3
Effective

2
Improvement 

Necessary

1
Does Not Meet 

Standards

d. Self- 
    Assessment 

Has students set 
ambitious goals, 
continuously self-
assess, and take 
responsibility 
for improving 
performance

Has students 
set goals, self-
assess, and know 
where they stand 
academically at all 
times

Urges students 
to look over 
their work, see 
where they had 
trouble, and aim 
to improve those 
areas 

Allows students 
to move on 
without assessing 
and improving 
problems in their 
work

e. Recognition Frequently posts 
students’ work 
with rubrics and 
commentary to 
celebrate progress 
and motivate and 
direct effort 

Regularly posts 
students’ work 
to make visible 
their progress 
with respect to 
standards

Posts some A 
student work as 
an example to 
others

Posts only a 
few samples of 
student work or 
none at all 

f. Interims Works with 
colleagues to 
immediately use 
interim assessment 
data to fine-
tune teaching, 
reteach, and 
help struggling 
students

Promptly uses 
data from interim 
assessments to 
adjust teaching, 
reteach, and 
follow up with 
failing students

Returns tests 
to students and 
follows up by 
clarifying a few 
items that caused 
problems 

Is slow getting 
test results back 
to students and 
moves on without 
analyzing data 
and following up 
with students 

g. Tenacity Relentlessly 
follows up 
with struggling 
students with 
personal attention 
so that virtually 
all students reach 
proficiency 

Takes 
responsibility for 
students who are 
not succeeding 
and gives them 
extra help

Offers students 
who fail tests 
some additional 
time to study and 
do retakes 

Tells students 
that if they fail a 
test, that’s it; the 
class has to move 
on to cover the 
curriculum

h. Support Makes sure that 
students who 
need specialized 
diagnoses and 
help receive 
appropriate 
services 
immediately

When necessary, 
refers students 
for specialized 
diagnoses and 
extra help

Sometimes 
doesn’t refer 
students promptly 
for special help, 
and/or refers 
students who 
don’t need it 

Often fails to 
refer students for 
special services 
and/or refers 
students who do 
not need them 

i. Analysis Works with 
colleagues to 
analyze and chart 
data, draw action 
conclusions, and 
leverage student 
growth

Analyzes data 
from assessments, 
draws conclusions, 
and shares them 
appropriately

Records students’ 
grades and notes 
some general 
patterns for future 
reference 

Records students’ 
grades and moves 
on with the 
curriculum
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 4
Highly Effective

3
Effective

2
Improvement 

Necessary

1
Does Not Meet 

Standards

j. Reflection Works with 
colleagues to 
reflect on what 
worked and 
what didn’t and 
continuously 
improve 
instruction

Reflects on the 
effectiveness of 
lessons and units 
and continuously 
works to improve 
them

At the end of a 
teaching unit or 
semester, thinks 
about what might 
have been done 
better 

Does not draw 
lessons for the 
future when 
teaching is 
unsuccessful

Overall rating:     

Comments: 

Source: Kim Marshall, 2014. Used with permission.

Table 3: Professional Responsibilities 

 4
Highly 

Effective

3
Effective

2
Improvement 

Necessary

1
Does Not Meet 

Standards

a. Attendance Has perfect or 
near-perfect 
attendance  
(98–100 percent)

Has very good 
attendance  
(95–97 percent)

Has moderate 
absences (6–10 
percent); if there 
are extenuating 
circumstances, 
state below

Has many absences  
(11 percent or 
more); if there 
are extenuating 
circumstances, 
state below

b. Language In professional 
contexts, 
speaks and 
writes correctly, 
succinctly, and 
eloquently 

Uses correct 
grammar, 
syntax, usage, 
and spelling in 
professional 
contexts

Periodically 
makes errors 
in grammar, 
syntax, usage, 
and/or spelling 
in professional 
contexts

Frequently 
makes errors 
in grammar, 
syntax, usage, 
and/or spelling 
in professional 
contexts

c. Reliability Carries out 
assignments 
conscientiously 
and punctually, 
keeps meticulous 
records, and is 
never late 

Is punctual and 
reliable with 
paperwork, 
duties, and 
assignments; 
keeps accurate 
records

Occasionally  
skips assign-
ments, is late, 
makes errors 
in records, and 
misses paper-
work deadlines

Frequently skips 
assignments, 
is late, makes 
errors in records, 
and misses 
paperwork 
deadlines 

d. Professionalism Presents as a 
consummate 
professional and 
always observes 
appropriate 
boundaries

Demonstrates 
professional 
demeanor 
and maintains 
appropriate 
boundaries

Occasionally acts 
or dresses in an 
unprofessional 
manner or 
violates 
boundaries 

Frequently acts 
or dresses in an 
unprofessional 
manner and 
violates 
boundaries
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 4
Highly 

Effective

3
Effective

2
Improvement 

Necessary

1
Does Not Meet 

Standards

e. Judgment Is invariably 
ethical, honest, 
and forthright, 
uses impeccable 
judgment, 
and respects 
confidentiality 

Is ethical and 
forthright, uses 
good judgment, 
and maintains 
confidentiality 
with student 
information

Sometimes uses 
questionable 
judgment, is less 
than completely 
honest, or 
discloses student 
information

Is frequently 
unethical, 
dishonest, 
uses poor 
judgment, or 
discloses student 
information

f. Above and  
   Beyond 

Is an important 
member of 
teacher teams 
and committees 
and frequently 
volunteers for 
extra activities

Shares 
responsibility 
for grade-level 
and schoolwide 
activities and 
takes part in 
extra activities

When asked, 
will serve on a 
committee and 
attend an extra 
activity

Declines 
invitations 
to serve on 
committees and 
attend extra 
activities 

g. Leadership Frequently con-
tributes valuable 
ideas and exper-
tise and instills in 
others a desire to 
improve student 
results

Is a positive 
team player 
and contributes 
ideas, expertise, 
and time to the 
overall mission of 
the school 

Occasionally 
suggests an 
idea aimed at 
improving the 
school

Rarely if ever 
contributes ideas 
that might help 
improve the 
school

h. Openness Actively seeks 
out feedback and 
suggestions from 
students, parents, 
and colleagues 
and uses them 
to improve 
performance

Listens 
thoughtfully to 
other viewpoints 
and responds 
constructively to 
suggestions and 
criticism

Is somewhat 
defensive but 
does listen to 
feedback and 
suggestions

Is very defensive 
about criticism 
and resistant 
to changing 
classroom 
practice 

i. Collaboration Meets at least 
weekly with col-
leagues to plan 
units, share ideas, 
and analyze interim 
assessments

Collaborates 
with colleagues 
to plan units, 
share teaching 
ideas, and look at 
student work

Meets 
occasionally with 
colleagues to 
share ideas about 
teaching and 
students

Meets 
infrequently with 
colleagues, and 
conversations 
lack educational 
substance

j. Growth Actively reaches 
out for new ideas 
and engages in 
action research 
with colleagues 
to figure out 
what works best 

Seeks out effective 
teaching ideas 
from colleagues, 
workshops, and 
other sources and 
implements  
them well

Can occasionally 
be persuaded 
to try out new 
classroom 
practices

Is not open 
to ideas for 
improving 
teaching and 
learning 

Overall rating:     

Comments: 

Source: Kim Marshall, 2014. Used with permission. page 6 of 6
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