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Critical Component 
(Non-negotiables) 

Ideal “Gold Standard” of 
Implementation 

Acceptable Variation of 
Implementation 

Unacceptable 
Variation of 

Implementation 

Master Schedule/District 
Calendar provides time for 
collaboration  

Collaborative teams meet 60 minutes 
or more per week.  

Collaborative teams meet 45 
minutes or more per week. 

Collaborative teams meet less 
than 45 minutes per week. 

Master schedule for 
intervention inside the regular 
school day. 

Students have access to aligned 
intervention, enrichment and special 
education support without missing 
core instruction.  
 
(Add differentiation) Intervention, 
enrichment and special education 
support are connected to core 
classroom work (not in isolation). 

Students have access to aligned 
intervention and special education 
support without missing core 
instruction.  
 
Intervention (differentiation needs 
to be added) and special education 
support are connected to core 
classroom work (not in isolation). 

Students have disconnected 
intervention during core 
instruction.  
Intervention is not aligned with tier 
1 core instruction/small group.  

The staff is organized into 
meaningful, logical teams. 
  

All mutually-invested team members 
(Principals, Coaches, Teachers, 
Intervention Staff, Paraprofessionals, 
and Special Education Support Staff) 
are organized in meaningful and 
essential teams based on grade 
level, department, or subject.  

Some mutually-invested team 
members (Teachers, Special 
Education Support Staff and 
Paraprofessionals) are organized 
in meaningful teams based on 
grade level, department, or subject 
teams. 

Few mutually-invested (Teachers) 
are organized into meaningful 
grade level, department, or subject 
teams. 

The staff engages in 
intentional practices that 
promote development of highly 

Teams answer the 4 questions, use 
Problem Solving Driver and apply to 
instructional data.  

Teams answer the 4 questions, 
use Problem Solving Driver and 
apply to instructional data.  

Teams answer the 4 questions, 
use Problem Solving Driver and 
apply to instructional data.  



 

effective collaborative teams.  
  

 
Each team engages in, and 
completes at least 4  Instructional 
Learning Cycles per year.  
 
Teacher teams systematically 
develop instructional plan for 
students to achieve mastery.  
 

 
Each team engages in, and 
completes at least 3  Instructional 
Learning Cycles per year.  
 
Teacher teams systematically 
develop instructional plan for 
students to achieve mastery.  
 

 
Each team engages in, and 
completes less than 3 Instructional 
Learning Cycles per year.  
 
Teacher teams develop 
instructional plan for students to 
achieve mastery.  
 

  
  



 

 
 

Critical Component 
(Non-negotiable) 

Ideal “Gold Standard” of 
Implementation 

Acceptable Variation 
of Implementation 

Unacceptable 
Variation of 

Implementation 

High Yield Instructional 
Strategies 
 
*Multiple strategies, that are 
supported by evidence of 
success or research, are 
discussed at the PLC table to 
address a single learning 
target. 

Multiple (more than one) strategies 
are proposed and discussed. 
 
 
Every strategy proposed is 
supported by evidence or research.  
 
 
Team members who propose 
strategies identify the source of 
evidence or research that supports 
the strategy.   
 
The team members constructively 
challenge strategies proposed as a 
means of selecting the best strategy 
to be implemented.  
 
The team uses a consensus 
approach to determine which 
strategy best addresses the learning 
target of focus. 

At least one strategy is discussed, 
and agreed upon by the team.  
 
 
The strategy proposed is 
supported by evidence or 
research. 
 
Team member(s) who proposes 
the strategy identifies the source 
of evidence or research that 
supports the strategy.    

No strategies are discussed or 
agreed upon for implementation 
to address the learning target of 
focus. 



 

Keys to Effective 
Collaboration 
 
*Focus 
*Structure 
*Roles & Responsibilities 
*Relationships 
*Process 

Focus: All members of the team 
maintained focus on the task at-hand 
from the meeting's start to its end. 
 
Structure: SMART Goals are discussed 
and detailed minutes are taken by a team 
member on the appropriate PLC 
Feedback Form, which includes minutes, 
agendas, group and individual reflection.  
 
 
 
Roles & Responsibilities: Teams are 
expected to establish roles and 
responsibilities.  Once established, all 
team members actively fulfill their 
assigned role and responsibilities. 
 
 
Relationships: All established team 
norms are followed. 
 
 
Process: All appropriate District-
established protocols for PLC meetings, 
per the East Detroit PLC Meeting 
Guidance Form (Common Formative 
Assessment Creation, Lesson Planning, 
Strategies Analysis, Student Work 
Analysis, or Assessment Data Analysis) 
are followed during the meeting. 

Focus: All members of the team 
maintained focus on the task at-hand 
for most of the meeting time. 
 
Structure: SMART Goals are 
discussed and minutes, which reflect 
some (but not all) key points of the 
discussion, are taken by a team 
member on the appropriate PLC 
Feedback Form, which includes 
minutes, agendas, group and 
individual reflection. 
 
Roles & Responsibilities: Teams 
are expected to establish roles and 
responsibilities.  Some team 
members require assistance from 
others in fulfilling their assigned role 
and responsibilities. 
 
Relationships: Some established 
team norms are followed. 
 
 
Process: All appropriate District-
established protocols for PLC 
meetings, per the East Detroit PLC 
Meeting Guidance Form (Common 
Formative Assessment Creation, 
Lesson Planning, Strategies Analysis, 
Student Work Analysis, or 
Assessment Data Analysis) are 
followed during the meeting. 

Focus: All members of the team 
maintained focus on the task at-hand 
for less than half of the meeting time. 
 
Structure: SMART Goals are not 
discussed and minutes are not taken 
by a team member on the appropriate 
PLC Feedback Form, which includes 
minutes, agendas, group and 
individual reflection. 
 
 
 
Roles & Responsibilities: Teams 
are expected to establish roles and 
responsibilities. At least one assigned 
role and responsibilities is not fulfilled 
by any member of the team. 
 
Relationships: At least one 
established team norm is not 
followed. 
 
Process: Appropriate District-
established protocols for PLC 
meetings, per the East Detroit PLC 
Meeting Guidance Form (Common 
Formative Assessment Creation, 
Lesson Planning, Strategies Analysis, 
Student Work Analysis, or 
Assessment Data Analysis) are not 
followed during the meeting. 

 
 



 

Critical Component 
(Non-negotiable) 

Ideal “Gold Standard” 
of Implementation 

Acceptable Variation 
of Implementation 

Unacceptable 
Variation of 

Implementation 

A balanced and coherent 
system of common 
formative assessments 
(CFA) is in place. 

Teacher teams administer as 
needed three (3) or more 
CFAs per quarter according to 
a master assessment 
schedule. 
 
What makes it balanced and 
coherent? 
Makes Sense 
Aligned 
Measuring targets 
Target proficiency 
Depth of knowledge 
Item types 
# of items per target 
Consistent logistics  
 
Are we rushing through a 
unit? 

Teacher teams administer 
three (3) CFAs per quarter 
according to a master 
assessment schedule. 

Teacher teams administer 
less than three (3) CFAs per 
quarter according to a 
master assessment 
schedule.  

Teacher teams use data to 
manage, monitor and adjust 
core instruction and 
intervention in the classroom.  

Teacher teams engage in student 
achievement, behavior, reflection 
and social-emotional data 
conversations more than three (3)  
times per quarter. Teams use the 
data discussed during these 
conversations drives core instruction 
and intervention adjustments in the 
classroom. 

Teacher teams engage in student 
achievement, behavior, reflection 
and social-emotional data 
conversations at least three (3) 
times per quarter. Teams use the 
data discussed during these 
conversations drives core 
instruction and intervention 
adjustments in the classroom. 

Teacher teams engage in fewer 
than three (3) student 
achievement, behavior, and 
social-emotional data 
conversations per quarter.  



 

MTSS teams discuss and 
analyze data to monitor 
students’ progress and 
identify additional 
supports needed. 

MTSS teams engage in student 
achievement, behavior and socio-
emotional data conversations more 
than  one (1)  time per quarter.  

MTSS teams engage in student 
achievement, behavior and socio-
emotional data conversations at 
least one (1) time per quarter.  

MTSS teams don’t engage in 
student achievement, behavior 
and socio-emotional data 
conversations during the  quarter.  

School-wide and systematic 
pyramid of interventions 
provide access to more support 
by student name and need. 

Students’ academic and behavioral 
needs are identified by name and 
need; individual students have 
access to multiple opportunities for 
additional academic and behavioral  
support without missing core 
instruction in another subject.  
 
 
Without interruption to core 
instruction: 

● Teachers will analyze 
student data to clearly 
differentiate between 
remediation, intervention, 
enrichment, and 
acceleration and adjust 
instruction based on 
individual student 
proficiency 

● Teachers will utilize the 
system (? building specific) 
to intentionally provide 
scaffolded intervention 

● Students will be provided 
specific academic or 
behavioral support based on 
their needs 

Students’ academic and 
behavioral needs are identified by 
name and need; individual 
students have access to multiple 
opportunities for additional 
academic and behavioral support 
with limited interruption of core 
instruction. 
 
With limited interruption to core 
instruction: 

● Teachers will analyze 
student data to clearly 
differentiate between 
remediation, intervention, 
enrichment, and 
acceleration and adjust 
instruction based on 
individual student 
proficiency 

● Teachers will utilize the 
system (? building 
specific) to intentionally 
provide scaffolded 
intervention 

Students will be provided specific 
academic or behavioral support 
based on their needs  

Students are not identified by 
name and need; individual 
students do not have access to 
opportunities for additional 
academic and behavioral support. 

School-wide and systemic 
pyramid of interventions 
provide access to multiple 

●  ●   



 

opportunities for additional 
academic and behavioral time 
and support without missing 
core instruction 

A system for identifying 
the guaranteed and viable 
curriculum is in place 

● Teacher teams identify 
learning targets, determine 
level of rigor, choose 
appropriate item types, and 
record them in a test 
planning blueprint resulting 
in valid and reliable common 
assessments 

● Teachers’ instruction will 
have the necessary focus 
on targets for expected 
mastery 

● Students will use “I can” 
statements derived from 
teacher developed learning 
objectives to understand 
what they are learning and 
track their progress towards 
mastery 

  

    

 
 


