Taking Action:
Connecting PLCs and RTI

Mike Mattos

How does your school respond when students don’t learn? Compelling evidence shows
that response to intervention can successfully engage a school’s staff in a collective
process to provide every student with the additional time and support needed to learn

at high levels. Yet, at many schools, this potential lies dormant, buried under layers of
state regulations, district protocols, misguided priorities, and traditional school practices
that are misaligned to the essential elements of RTI. This session shows how the PLC at
Work process creates the larger, schoolwide framework required to successfully create a
multitiered system of supports.

Outcomes include:
o Understanding the guiding principles behind a multitiered system of interventions
« Learning the essential actions that collaborative teams must complete at Tier 1 to
effectively respond when students don't learn
Prioritizing resources to address academic and behavior interventions
Beginning to create a pyramid of interventions for your school
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In a PLC, Collaborative Teams Focus
on Four Critical Questions

1. What do we expect students to learn?
2. How do we know they are learning it?
3. How do we respond when they do not learn?

4. How do we respond when they have already

evidence in our field have never been more
conclusive—

Response to intervention (RTI) is the best way
to intervene.

-

ACTION eamec?
Connecting PLCs and RTI (DuFour, DuFour, Eaker, Many, & Mattos,
Learning by Doing, 2016, p. 36)
Mike Mattos mikemattos@me.com
PLC at Work™ and RTI at Work™ Architect E @MikeMattos65
Multitiered System
When it comes to how gducators should respond of Interventions
when students struggle in school, the research and i}
aka:

Response to intervention (RTI)

Multitiered system of support (MTSS)

I
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“RTI's underlying premise is that schools Response to Intervention has an

should not delay providing help for exceptional average yearly impact rate

struggling students until they fall far of 1.29 standard deviation.

enough behlnd to quallfy for SpeCia| (Hattie, “250+ Influences on Student Achieven’]ent,"
https://goo.gl/ZLi4qQ)

education, but instead should provide
timely, targeted, systematic interventions
to all students who demonstrate the need.”

—Buffum, Mattos, & Weber, Simplifying Response ﬁ
to Intervention: Four Essential Guiding Principles
(2012), p. xiii

A one-standard deviation increase is Session Outcomes
typically associated with advancing student « Describe the correct thinking and essential
achievement by two to three years. elements of a systematic, multitiered

(Hattie, Visible Learning: A Synthesis of Over 800 Meta-Analyses intervention process.

Relating to Student Achievement, 2009, p. 7)

* Show how the PLC process is required to
successfully implement RTI or MTSS.

e
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TH E How do we visually
think about a
I multitiered system
of support?
T

Interventions

Tier 2:

Supplemental Interventions

Tier 1:

Core Program

Tier 1:

' ’ What do all students
need at Tier 1?

Core Program a
A solutionTree
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The purpose of Tier 1 is to provide all
students access to essential grade-level
curriculum and effective initial teaching.

e

All students have access to
grade-level essential standards!

At the end of every unit of study, some
students need additional time and
support to master their essential
grade-level curriculum.

-

Tier 2:

Supplemental Interventions

Tier 1:

Core Program
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This support is focused on very specific
essential standards and learning targets.

Placement into Tier 2 interventions must
be timely, targeted, flexible, and fluid.

Additional support to
master grade-level essentials

All students have access to

grade-level essential standards! E aa é |

Some students enter each school year
lacking essential foundational skills they
should have mastered in prior years—such
as foundational reading, writing, number
sense, and English language.

Interventions

Tier 2:
These students require intensive Supplemental Interventions
interventions in these areas to succeed.

Tier 1:

_~ Core Program
4. solution Tree o
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prior skills

Additional support to

master grade-level essentials

All students have access to
grade-level essential standards!

Universal Skills of Learning

* Reading

* Writing

* Number sense

e English language
* Attendance

* Behavior

Universal skills are developed over time.

Intensive interventions need to be provided for
targeted students as part of their instructional day.

These intensive interventions should be provided by
staff who are most highly trained in the student’s
targeted area of need.

4. solution Tree o~

Critical Point!

Some students require all three of the
prior essential outcomes to learn at
high levels.

i Solution Tree e~
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Additional support to
master grade-level essentials

All students have access to All students have access to
grade-level essential standards! grade-level essential standards!

prior skills

Does this make sense?

Additional support to
master grade-level essentials

All students have access to

grade-level essential standards!

i Solution Tree e~
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Where does special education fit EIS - Early Intervening Services
into the pyramid?

Special Education

If RTI works, then why do we still have
an achievement gap? Tier 2:

Supplemental Interventions

Tier 1:

Core Program

4. solution Tree o~
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Tier 3:

Each Student

Evaluation of Response to Intervention Practices
for Elementary School Reading, US Department
of Education

(Balu, Zhu, Doolittle, Schiller, Jenkins, & Gersten, November 2015)

Sixty-nine percent of schools in the impact sample
offered at least some intervention services during Tier
1 core instruction. In such schools, intervention may
have “displaced instruction time and replaced some
small-group or other instruction services with
intervention services.”

—Balu et al., 2015

i Solution Tree o~

All students have access to
grade-level essential dards!
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Essential Standards Chart
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In a PLC, Collaborative Teams Focus
on Four Critical Questions
1. What do we expect students to learn?
2. How do we know they are learning it?
3. How do we respond when they do not learn?

4. How do we respond when they have
already learned?

e e e

The school leadership team must create a master
schedule that ensures all students ...

1. Have access to essential grade-level standards.

2. Have access to Tier 2 supplemental help when
needed.

3. Have access to Tier 3 intensive remediation if
needed.

All students have access to
grade-level essential dards!

Additional support to
master grade-level essentials

All students have access to
grade-level essential dards!

© Mattos 2018. SolutionTree.com
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prior skills

Additional support to
master grade-level essentials

All students have access to
grade-level essential standards!

www.allthingsplc.info/files/uploads/
schedule_examples_elementary.pdf

www.allthingsplc.info/files/uploads/
middle_high_intervention_examples.pdf

www.allthingsplc.info/evidence

“The most common implementation of RTI
is fairly rigid ... with schools often using a
single test to identify students for Tier 2
and a standard set of interventions once
they get there.”

—Sparks, “RTI Practices Fall Short of Promise,” Education Week
(November 2015)

4. solution Tree o~

A Systematic Response Must ...

 Identify

* Determine
* Monitor

¢ Revise

* Extend

... regardless of the teachers.

© Mattos 2018. SolutionTree.com
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Additional support to
master grade-level essentials

All students have access to
grade-level essential standards!

In a PLC, Collaborative Teams
Focus on Four Critical Questions
1. What do we expect students to learn?

2. How do we know they are learning it?
3. How do we respond when they do not learn?

4. How do we respond when they have
already learned?

— *JE’

Tier 2

Team-created

a V
4. solution Tree o

common formative assessments

The study found that, “even in schools
using the more traditional model of
providing intervention services only to
readers below grade level, classroom
teachers played an additional role and
provided intervention services to 37
percent of those groups ....”

—Sparks, “RTI Practices Fall Short of Promise,”
Education Week (November 2015)

© Mattos 2018. SolutionTree.com
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REPRODUCIBLE

Common Assessment Team Protocol

This protocol is designed to help a teacher team quickly and efficiently dis-
cuss a common assessment. If each teacher reviews his or her own assess-
ment data prior to the team meeting, then the team should be able to col-

lectively complete this activity within a typical team meeting of forty-five to
sixty minutes.

1. Which specific students did not demonstrate mastery on which

specific standards? (Respond by the student, by the standard)
2. Which instructional practices proved to be most effective?
3. What patterns can we identify from the student mistakes?

4. How can we improve this assessment?

5. What interventions are needed to provide failed students addi-
tional time and support?

6. How will we extend learning for students who have mastered the

standard(s)?

Simplifying Response to Intervention © 2012 Solution Tree Press ¢ SolutionTree.com 17
Visit go.SolutionTree.com/rti to download this page.
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Five Ways to Make Interventions
More Intensive
* More frequent
¢ Longer duration
¢ Smaller ratio
* More targeted

* More highly trained person administering
the intervention

e

Additional support to
master grade-level essentials

All students have access to
grade-level essential standards!

prior skills

Additional support to
master grade-level essentials

All students have access to

grade-level essential standards!

Universal Skills of Learning

Reading

Writing

Number sense
English language

Attendance

Academic and social behaviors
—

© Mattos 2018. SolutionTree.com
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 Site counselor .
¢ Psychologist .
* Speech and language .

pathologist .

¢ Special education teacher

Coordinate schoolwide human resources to best support core
instruction and interventions, including:

Librarian

Health services
Subject specialists
Instructional aides
Other classified staff

All students have access to

E '~= s grade-level essential standards!

already learned?

In a PLC, Collaborative Teams
Focus on Four Critical Questions
1. What do we expect students to learn?
2. How do we know they are learning it?
3. How do we respond when they do not learn?
4. How do we respond when they have

-
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Taking Action Breakout
Key Ideas and Action Steps

Reflection #1:

At your school/district, can targeted students receive Tier 1 (access to grade-level essential
curriculum), Tier 2 (extra-support in mastering grade-level essential curriculum), and Tier 3 (intensive
remediation in foundational skills)? If not, why not?

Reflection #2:

Has your school/district used the PLC process to create a guaranteed and viable curriculum? Do all
students have access to these grade-level essential standards at Tier 1? Do these standards drive Tier 2
interventions? If not, why not?

Reflection #3:
Do common assessment results determine staff assignments for interventions? Do your most at-risk
students have access to the best trained staff in their areas of need? If not, why not?

© Mattos 2018. SolutionTree.com
Do not duplicate.



