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Agenda 

September 28–30  Orlando, FL 
 

Thursday, September 28 

7:30–8:30 am 
Registration 

Rooms TBD 
Continental Breakfast 

8:30–9:30 a.m.  
Keynote—Robert J. Marzano 
Overview of The New Art and Science of Teaching 
Framework 

 

9:30–10:00 a.m. Break 

10:00–11:30 a.m. Breakouts  

11:30 a.m.–1:00 p.m.  Lunch (on your own) 

1:00–2:30 p.m. Breakouts  

2:30–2:45 p.m. Break 

2:45–3:30 p.m. 
Panel Discussion and Closing 
A Q&A time with presenters Receive practical answers to 
your most pressing questions. 

 

 

Friday, September 29 

7:30–8:30 a.m. 
Registration 

Rooms TBD 
Continental Breakfast 

8:30–9:30 a.m. 
Keynote—Tammy Heflebower 
Making Systems Changes for Implementation 

 

9:30–10:00 a.m. Break 

10:00–11:30 a.m. Breakouts  

11:30 a.m.–1:00 p.m.  Lunch (on your own) 

1:00–2:30 p.m. Breakouts  

2:30–2:45 p.m. Break 

2:45–3:30 p.m. 
Team Time 
A collaboration time for your team. Presenters are 
available for help in team discussions. 

 

 

Saturday, September 30 

7:30–8:30 a.m. Continental Breakfast Rooms TBD 

8:30–9:30 a.m. Breakouts  

9:30–10:00 a.m. Break 

10:00–11:30 a.m. 
Keynote—Robert J. Marzano 
Online NASOT Compendium and Teacher Evaluation 

 

 
Agenda is subject to change. 
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Breakouts at a Glance 
 

Presenter & Session 

Thursday, 
September 28 

Friday, 
September 29 

Saturday, 
September 

30 

10:00–11:30 
a.m. 

1:00–2:30 
p.m. 

10:00–11:30 
a.m. 

1:00–2:30 
p.m. 

8:30–9:30 
a.m. 

Tina H. Boogren 

Conducting Knowledge Application Lessons 
(Design Question 5: Elements 12–14) 

X     

Student Engagement (Design Question 7: 
Elements 28–32) 

 X    

Asking In-Depth Questions of Reluctant 
Learners (Design Question 10: Element 42) 

  X   

Conducting Practicing and Deepening Lessons 
(Design Question 4: Elements 9–11) 

   X  

Student Assessment (Design Question 2: 
Elements 4–5) 

    X 

Mitzi Hoback 

Assessment: How Do You Know If Students 
Have Mastered Learning Goals? (Design 
Question 2: Elements 4–5) 

X     

From “Why Aren't They Engaged?” to “How 
Can We Engage Them?” (Design Question 7: 
Elements 23–27) 

 X    

Reaching Reluctant Learners 
(Design Question 10: Elements 41 & 43) 

  X   

Making System Changes: 1) Ensure Teacher 
Development and 2) Focus on Unit Planning as 
Opposed to Lesson Planning 

   X  

Infusing Rigor Into the Classroom Through 
Cognitively Complex Tasks (Design Question 
5: Elements 12–14) 

    X 

Jeanie Iberlin 

Conducting Direct Instruction Lessons (Design 
Question 3: Elements 6–8) 

X     

Using Strategies That Appear in All Types of 
Lessons (Design Question 6: Elements 15–19) 

 X    

Implementing Rules and Procedures (Design 
Question 8: Elements 36–37) 

  X   
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Presenter & Session 

Thursday, 
September 28 

Friday, 
September 29 

Saturday, 
September 

30 

10:00–11:30 
a.m. 

1:00–2:30 
p.m. 

10:00–11:30 
a.m. 

1:00–2:30 
p.m. 

8:30–9:30 
a.m. 

Jeanie Iberlin 

Making System Changes: 3) Use Blended 
Instruction and 4) Ensure a Guaranteed and 
Viable Curriculum Involving Cognitive and 
Metacognitive Skills 

   X  

Using Strategies That Appear in All Types of 
Lessons (Design Question 6: Elements 19–22) 

    X 

Cameron Rains 

Providing and Communicating Clear Learning 
Goals (Design Question 1: Elements 1–3) 

X     

Generating and Defending Claims Through 
Knowledge Application Tasks (Design 
Question 5: Elements 12–14) 

 X    

The Importance of Rules, Procedures, and 
Layout of the Classroom (Design Question 8: 
Elements 33–37) 

  X   

Making Systems Changes: 5) Classroom 
Measurement and 6) Report Cards 

   X  

Delivering Direct Instruction Lessons 
Involving New Content (Design Question 3: 
Elements 6–8) 

    X 

Mike Ruyle 

Conducting Practicing and Deepening Lessons 
(Design Question 4: Elements 9–11) 

X     

Using Strategies That Appear in All Types of 
Lessons (Design Question 6: Elements 20–22) 

 X    

Building Relationships (Design Question 9: 
Elements 38–40) 

  X   

Making System Changes: 7) School Schedules 
and 8) Competency-Based Education 

   X  

Providing and Communicating Clear Learning 
Goals (Design Question 1: Elements 1–3) 

    X 

 
Agenda is subject to change. 
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An Introduction 
 

The New Art and Science of Teaching Institute unpacks a well-researched instructional framework that places an 

emphasis on student outcomes in addition to teacher outcomes. Attendees learn how to optimize 43 types of 

instructional strategies (referred to as elements) embedded in ten unit and lesson design areas. These align 

with the three categories of mental states and processes that enhance student learning. 

 

The Teaching and Learning Progression 

 

 

Three Categories of Mental States and Processes 
1. Feedback refers to the information loop between the teacher and the students that provides students with 

an awareness of what they should be learning and how they are doing. 

2. Content refers to lesson progression, which allows students to move from an initial understanding of 

content to application of content while continuously reviewing and upgrading their knowledge. 

3. Context refers to the following student psychological needs: engagement, order, a sense of belonging, and 

high expectations. 

 

10 Unit and Lesson Design Areas 
1. Providing and Communicating Clear Learning Goals 

2. Using Assessments 

3. Conducting Direct Instruction Lessons 

4. Conducting Practicing and Deepening Lessons 

5. Conducting Knowledge Application Lessons 

6. Using Strategies That Appear in All Types of Lessons 

7. Using Engagement Strategies 

8. Implementing Rules and Procedures 

9. Building Relationships 

10. Communicating High Expectations 
 

These design areas can be framed as questions that assist educators with unit and lesson planning and guarantee a 

focus on student outcomes. 

Effective Application 
of Instructional Strategies

Specific Student Mental 
States and Processes

Enhanced Student 
Learning
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10 Design Questions 

 Design Areas Design Questions 

Feedback 
1. Providing and 

Communicating Clear 
Learning Goals 

How will I communicate clear learning goals that help 
students understand the progression of knowledge they 
are expected to master and where they are along that 
progression? 

2. Using Assessments 

How will I design and administer assessments that help 
students understand how their test scores and grades 
are related to their status on the progression of 
knowledge they are expected to master? 

Content 
3. Conducting Direct 

Instruction Lessons 

When content is new, how will I design and deliver direct 
instruction lessons that help students understand which 
parts are important and how the parts fit together? 

4. Conducting Practicing 
and Deepening Lessons 

After presenting content, how will I design and deliver 
lessons that help students deepen their understanding 
and develop fluency in skills and processes? 

5. Conducting Knowledge 
Application Lessons 

After presenting content, how will I design and deliver 
lessons that help students generate and defend claims 
through knowledge application? 

6. Using Strategies That 
Appear in All Types of 
Lessons 

Throughout all types of lessons, what strategies will I use 
to help students continually integrate new knowledge 
with old knowledge and revise their understanding 
accordingly? 

Context 
7. Using Engagement 

Strategies 

What engagement strategies will I use to help students 
pay attention, be energized, be intrigued, and be 
inspired? 

8. Implementing Rules and 
Procedures 

What strategies will I use to help students understand 
and follow rules and procedures? 

9. Building Relationships 
What strategies will I use to help students feel welcome, 
accepted, and valued? 

10. Communicating High 
Expectations 

What strategies will I use to help typically reluctant 
students feel valued and comfortable interacting with 
me and their peers? 

 

The design areas and questions then break into 43 elements. Attendees at this institute explore several 

instructional strategies within each element. This framework organizes over 300 instructional strategies into a 

comprehensive network. 
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43 Elements Within 10 Design Areas 
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Session Descriptions 
 

Tina H. Boogren 

Conducting Knowledge Application Lessons 
(Design Question 5: Elements 12–14) 
 

Knowledge application lessons engage students in activities that require them to apply learning in 
unique situations. Enhanced discovery learning activities—involving scaffolding content from direct 
instruction lessons—make the most sense. 
 

In this highly interactive session, Tina H. Boogren helps participants address design question 5: After 
presenting content, how will I design and deliver lessons that help students generate and defend claims 
through knowledge application?  
 
Dr. Boogren explores strategies related to: 

 Engaging students in cognitively complex tasks (element 12) 

 Providing resources and guidance (element 13) 

 Generating and defending claims (element 14) 
 
 

Student Engagement 
(Design Question 7: Elements 28–32) 
 

Tina H. Boogren shows how engagement is the gatekeeper to mental readiness. She introduces 
participants to design question 7: What engagement strategies will I use to help students pay attention, 
be energized, be intrigued, and be inspired?  
 
Participants interact with strategies related to: 

 Presenting unusual information (element 28) 

 Using friendly controversy (element 29) 

 Using academic games (element 30) 

 Providing opportunities for students to talk about themselves (element 31) 

 Motivating and inspiring students (element 32) 
 
 

Asking In-Depth Questions of Reluctant Learners 
(Design Question 10: Element 42) 
 

Teachers often treat reluctant students differently by not asking them questions as complex as ones they 
would ask other students. Unwittingly, they have developed low expectations. To address this issue, 
Tina H. Boogren introduces attendees to design question 10: What strategies will I use to help typically 
reluctant students feel valued and comfortable interacting with me and their peers? 
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Dr. Boogren dives into element 42—asking in-depth questions of reluctant learners. She outlines 10 
strategies, including question levels, response opportunities, encouragement, and response tracking. She 
focuses on ways to enable reluctant learners to feel valued and to interact spontaneously with teachers 
and peers.  
 
 
Conducting Practicing and Deepening Lessons 
(Design Question 4: Elements 9–11) 
 

Once teachers introduce content through direct instruction, they must further develop student 
knowledge. Tina H. Boogren guides participants to an in-depth understanding of design question 4:  
After presenting content, how will I design and deliver lessons that help students deepen their 
understanding and develop fluency in skills and processes?  
 
Participants engage with all three elements associated with this design question: 

 Using structured practice sessions (element 9) 

 Examining similarities and differences (element 10) 

 Examining errors in reasoning (element 11) 
 
 
Student Assessment 
(Design Question 2: Elements 4–5) 
 

Assessment is a key feedback mechanism for students and teachers. In this interactive session, Tina H. 
Boogren shows how students can use assessment to advance their understanding. Students clearly see 
how test scores and grades relate to the progression of knowledge. Assessments also give teachers 
information about how to help students improve. 
 
Tina focuses on design question 2: How will I design and administer assessments that help students 
understand how their test scores and grades are related to their status on the progression of knowledge 
they are expected to master? 
 
Participants explore the following elements: using informal assessments of the whole class (element 4) 
and using formal assessment of individual students (element 5). 
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Tammy Heflebower 

[KEYNOTE] Making Systems Changes for Implementation 
 

Tammy Heflebower introduces participants to systems changes necessary to effectively implement 
concepts from The New Art and Science of Teaching. Specifically, participants learn eight key 
recommendations:  

1. Create a system that ensures teacher development. 
2. Focus on unit planning as opposed to lesson planning. 
3. Use blended instruction. 
4. Ensure a guaranteed and viable curriculum involving cognitive and metacognitive skills. 
5. Rely on classroom measurement. 
6. Change report cards. 
7. Adjust scheduling to address the differential effectiveness of teachers. 
8. Gradually move to a competency-based system. 

 
Dr. Heflebower identifies instructional effectiveness as one part of a more comprehensive educational 
system. Audience members reflect upon already-existing systems in their schools, as well as those that 
need to be strengthened or implemented. 
 
 

Mitzi Hoback 

Assessment: How Do You Know If Students Have Mastered Learning Goals? 
(Design Question 2: Elements 4–5) 
 

Mitzi Hoback digs deeply into design question 2: How will I design and administer assessments that 
help students understand how their test scores and grades are related to their status on the progression of 
knowledge they are expected to master? 
 
Participants explore informal assessment of the whole class (element 4) and formal assessment of 
individual students (element 5).  
 

Mitzi explores the link between formal and informal assessments, the proficiency scales on which they 
are based, and how assessments provide feedback to teachers and students. Teachers helps students see 
how test scores and grades relate to their progression toward mastery. 
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From “Why Aren’t They Engaged?” to “How Can We Engage Them?” 
(Design Question 7: Elements 23–27) 
 

Engagement is a gatekeeper to mental readiness. In this interactive session, Mitzi Hoback reviews 
design question 7: What engagement strategies will I use to help students pay attention, be energized, 
be intrigued, and be inspired?  
 
Additionally, she focuses on:  

 Noticing and reacting when students are not engaged (element 23) 

 Increasing response rates (element 24) 

 Using physical movement (element 25) 

 Maintaining a lively pace (element 26) 

 Demonstrating intensity and enthusiasm (element 27) 
 
 
Reaching Reluctant Learners 
(Design Question 10: Elements 41 & 43) 
 

It is a standard operating procedure for teachers to communicate high expectations to all students; 
however, reluctant learners don’t always get the same message. Mitzi Hoback addresses design 
question 10: What strategies will I use to help typically reluctant students feel valued and comfortable 
interacting with me or their peers? 
 
In this session, participants explore: demonstrating value and respect for reluctant learners (element 41) 
and probing incorrect answers with reluctant learners (element 43). 
 
Teachers can become aware of their own thoughts about differing student expectations. Mitzi explores 
teacher-directed methods of querying students when they answer incorrectly. Teachers must honor 
student responses but probe their thinking. 
 
 
Making System Changes: 1) Ensure Teacher Development and 2) Focus on Unit Planning 
as Opposed to Lesson Planning 
 

The most obvious systems change The New Art and Science of Teaching implies is to systematically 
support teacher growth. Participants explore the Robert J. Marzano’s first two recommendations for 
making system changes.  
 
The first recommendation is “create a system that ensures teacher development.” Mitzi Hoback explores 
five steps in the teacher development process:  

1. Teachers start with a self-audit. 
2. Teachers keep track of their progress. 
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3. Teachers have opportunities to observe and discuss effective teaching. 
4. Teachers use collaborative teaming within the PLC process. 
5. Teachers have opportunities to engage in coaching.  

 
In the second recommendation, “focus on unit planning as opposed to lesson planning,” participants 
learn how to use design questions 1–6 to plan a unit of instruction. They also learn how to use design 
questions 7–10 as a structure for daily reminders. 
 

Design Questions 
DQ 1:     How will I communicate clear learning goals that help students understand the progression 

of knowledge they are expected to master and where they are along that progression? 

DQ 2:     How will I design and administer assessments that help students understand how their test 
scores and grades are related to their status on the progression of knowledge they are 
expected to master? 

DQ 3:     When content is new, how will I design and deliver direct instruction lessons that help 
students understand which parts are important and how the parts fit together? 

DQ 4:     After presenting content, how will I design and deliver lessons that help students deepen 
their understanding and develop fluency in skills and processes? 

DQ 5:     After presenting content, how will I design and deliver lessons that help students generate 
and defend claims through knowledge application? 

DQ 6:     Throughout all types of lessons, what strategies will I use to help students continually 
integrate? 

DQ 7:     What engagement strategies will I use to help students pay attention, be energized, be 
intrigued, and be inspired? 

DQ 8:     What strategies will I use to help students understand and follow rules and procedures? 

DQ 9:     What strategies will I use to help students feel welcome, accepted, and valued? 

DQ 10:   What strategies will I use to help typically reluctant students feel valued and comfortable 
interacting with me and their peers? 

 
 

Infusing Rigor Into the Classroom Through Cognitively Complex Tasks 
(Design Question 5: Elements 12–14) 
 

Students prepare for an ever-changing world by engaging in activities in which they apply what they 
have learned. In this session, Mitzi Hoback explores design question 5: After presenting new content, 
how will I design and deliver lessons that help students generate and defend claims through knowledge 
application?  
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Mitzi reviews the teacher’s role in: 

 Engaging students in cognitively complex task (element 12) 

 Providing resources and guidance (element 13) 

 Helping students in generating and defending claims (element 14)  
 
Robert J. Marzano describes the process of generating and defending claims as “the quintessential skill 
within this set.” Session participants learn how these elements can be applied in a wide variety of 
content areas.  
 
 
 

Jeanie Iberlin 

Conducting Direct Instruction Lessons 
(Design Question 3: Elements 6–8) 
 

Although given a bad rap, direct instruction is considered superior to discovery learning in most 
situations. When implemented thoughtfully, direct instruction is foundational for student learning and 
success. 
 
In this session, Jeanie Iberlin explores design question 3: When content is new, how will I design and 
deliver direct instruction lessons that help students understand which parts are important and how the 
parts fit together? 
 
By modeling engaging activities, Jeanie Iberlin guides participants in key elements and strategies to 
teach direct instruction lessons, including:  

 Chunking content (element 6) into small, understandable lessons 

 Processing content (element 7) to facilitate understanding 

 Recording and representing content (element 8) linguistically and nonlinguistically 
 

 

Using Strategies That Appear in All Types of Lessons 
(Design Question 6: Elements 15–19) 
 

To help students integrate new knowledge with prior knowledge, teachers can use strategies in all types 
of lessons to help students continually loop through content. Through modeling engaging activities, 
Jeanie Iberlin guides participants in learning and experiencing strategies for all lesson types. 
 
Dr. Iberlin addresses design question 6: Throughout all types of lessons, what strategies will I use to 
help students continually integrate? These strategies include the following:  

 Previewing strategies (element 15) 

 Highlighting critical information (element 16)  
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 Reviewing content (element 17) 

 Revising knowledge (element 18) 

 Reflecting on learning (element 19) 
 
 
Implementing Rules and Procedures  
(Design Question 8: Elements 36–37) 
 

To help students perceive the learning environment as safe and orderly, teachers must establish 
procedures and well-articulated rules. Once established, it is important that teachers refer to them often, 
providing feedback to students.  
 
In this session, Jeanie Iberlin answers design question 8: What strategies will I use to help students 
understand and follow rules and procedures? 
 
Through modeling and discussions, Dr. Iberlin guides participants in acknowledging adherence to rules 
and procedures (element 37). In addition, participants learn varied ways of acknowledging lack of 
adherence to rules and procedures (element 38).  
 
 
Making System Changes: 3) Use Blended Instruction and 4) Ensure a Guaranteed and Viable 
Curriculum Involving Cognitive and Metacognitive Skills 
 

System changes are often needed to help teachers become highly effective. In The New Art and Science 
of Teaching, Robert J. Marzano offers two important recommendations: use blended instruction, and 
ensure a guaranteed and viable curriculum involving cognitive and metacognitive skills. 
 
Jeanie Iberlin explores a matrix to include cognitive and metacognitive skills for success, based on 
requirements of colleges and employers. In this session, participants learn how to incorporate 
technology into their classrooms and schools. 
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Cameron Rains 
 

Providing and Communicating Clear Learning Goals 
(Design Question 1: Elements 1–3) 

 
 

Cameron Rains answers design question 1: How will I communicate clear learning goals that help 
students understand the progression of knowledge they are expected to master and where they are along 
that progression?  
 
He shows how to articulate clear goals, using proficiency scales as part of the process. In this session, 
teachers tap into the first three elements:  

 Providing scales and rubrics (element 1) 

 Tracking student progress (element 2) 

 Celebrating success (element 3) 
 
 
Generating and Defending Claims Through Knowledge Application Tasks 
(Design Question 5: Elements 12–14) 
 

Cameron Rains focuses on helping students generate and defend claims in the classroom. He addresses 
design question 5: After presenting content, how will I design and deliver lessons that help students 
generate and defend claims through knowledge application? 
 
He shares examples for: 

 Engaging students in cognitively complex tasks (element 12) 

 Providing resources and guidance (element 13) 

 Generating and defending claims (element 14) 
 
 
The Importance of Rules, Procedures, and Layout of the Classroom 
(Design Question 8: Elements 33–37) 
 

Cameron Rains addresses the importance of classroom structure as he considers design question 8: 
What strategies will I use to help students understand and follow rules and procedures?  
 
He shares examples and strategies for related elements: 

 Establishing rules and procedures (element 33) 

 Organizing the physical layout of the classroom (element 34) 

 Demonstrating withitness (element 35) 

 Acknowledging adherence to rules and procedures (element 36) 

 Acknowledging lack of adherence to rules and procedures (element 37) 
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Making Systems Changes: 5) Classroom Measurement and 6) Report Cards  
This session highlights recommendations from The New Art and Science of Teaching for two 
key systems changes. The first is shifting from a reliance on benchmark or end-of-course assessments 
to classroom-level measurement or classroom assessments. The second recommendation is changing 
report cards.  
 
Cameron Rains shares strategies for designing reliable classroom-based assessment systems. His 
examples show why and how report cards should change. 
 
 
Delivering Direct Instruction Lessons Involving New Content 
(Design Question 3: Elements 6–8) 
Quality direct instruction lessons are a staple of effective teaching. In this session, Cameron Rains 
highlights the importance of high-quality direct instruction. He considers design question 3: When 
content is new, how will I design and deliver direct instruction lessons that help students understand 
which parts are important and how the parts fit together? 
 
He shares examples and strategies for related elements: 

 Chunking content (element 5) 

 Processing content (element 6) 

 Recording and representing content (element 8) 
 
 

Mike Ruyle 
 

Conducting Practicing and Deepening Lessons  
(Design Question 4: Elements 9–11) 
 
 

Mike Ruyle focuses on ways to practice lessons and deepen understanding. In this session, he addresses 
design question 4: After presenting content, how will I design and deliver lessons that help students 
deepen their understanding and develop fluency in skills and processes?  
 
The session also incorporates: 

 Using structured practice lessons (element 9) 

 Examining similarities and differences (element 10) 

 Examining errors in reasoning (element 11) 
 
He presents strategies including modeling, comparison matrices, classification charts, and identifying 
errors of logic, reference, and media. By focusing on these elements, teachers can help learners deepen 
knowledge and fluency. 
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Using Strategies That Appear in All Types of Lessons  
(Design Question 6: Elements 20–22) 
 
 

Mike Ruyle addresses design question 6: Throughout all types of lessons, what strategies will I use to 
help students continually integrate? He focuses on:  

 Assigning purposeful homework (element 20) 

 Elaborating on information (element 21) 

 Organizing students to interact (element 22) 
 

In this session, participants question protocols and consider strategies to help students deepen 
knowledge. Mike shows suggested methods to help learners demonstrate higher levels of proficiency. 
By creatively and thoughtfully grouping learners, teachers can facilitate full and authentic collaboration. 
 
 
Building Relationships  
(Design Question 9: Elements 38–40) 
 
 

Mike Ruyle discusses the importance of building relationships to help students achieve at higher levels. 
He focuses on design question 9: What strategies will I use to help students feel welcome, accepted, 
and valued? 
 
The session incorporates: 

 Using verbal and nonverbal behaviors that indicate affection for students (element 38) 

 Understanding student backgrounds and interests (element 39) 

 Displaying objectivity and control (element 40) 
 

Teachers can better understand students and be more effective if they are empathetic. Teachers who use 
objectivity and control can better communicate with students. Mike helps teachers to develop awareness 
of student extracurricular activities, use humor, tap into student autobiographies, understand family 
dynamics, and self-reflect. 
 
 
Making System Changes: 7) School Schedules and 8) Competency-Based Education 
Scheduling can be one of the most limiting practices in K–12 education. Traditional scheduling practices 
are grounded in the assumption that the same teacher will be with a specific group of students for an 
entire year for a given class period. This exacerbates the differential effects teachers have on students. In 
effect, the differential expertise of teachers in a building produces differential learning in students. Of 
course, one obvious solution is to ensure that all teachers are highly effective. While this should always 
be a goal, it is not readily attainable, particularly when one considers what is known about expertise. 
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In The New Art and Science of Teaching, Robert J. Marzano recommends adjusting scheduling to 
account for differential effectiveness. Mike Ruyle discusses strategies among learners and teachers to 
increase opportunities for more students to receive high-quality instruction from highly qualified 
teachers.  
 
Dr. Marzano also recommends gradually evolving schools toward a personalized, competency-based 
model of education. Mike outlines strategies for empowering schools and making this contemporary 
educational model a reality. 
 
 
Providing and Communicating Clear Learning Goals  
(Design Question 1: Elements 1–3)  
 

Mike Ruyle outlines the best ways to answer design question 1: How will I communicate clear learning 
goals that help students understand the progression of knowledge they are expected to master and where 
they are along that progression? 
 
The session incorporates: 

 Providing scales and rubrics (element 1) 

 Tracking student progress (element 2) 

 Celebrating success (element 3) 
 
Mike shows how to articulate clear learning goals, create student friendly scales and formative scores, 
use a variety of assessments, offer verbal feedback, and recognize knowledge gain. Mike shows how 
scales create learning progressions toward mastery of skills and content. He helps teachers provide 
meaningful feedback to students through valid and reliable assessment practices. 


